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      Foreign language placement exams, which are most commonly 
designed for the specific needs of a particular university or 
learning institute, are unlike any other type of language exam 
in several ways. They are unlike aptitude tests which are 
designed to measure capability or potential. They are unlike 
achievement tests which are designed to measure how much a 
person has learned from a particular course of study. Placement 
exams are not diagnostic exams which are primarily used to 
determine specific overall strengths and weaknesses of a 
learner. Proficiency exams, some will argue, may be used as 
placement exams; however, testing proficiency in all four 
language skill areas is not practical when enrollment is high 
(an average of 2,000 new freshman attend Asia University each 
year). 
      Asia University attracts students with a variety of English 
backgrounds. For example, there are students who come from 
schools where reading and writing are encouraged more than 
speaking and listening. Other students come from schools where 
listening and speaking are encouraged on the same scale as 
reading and writing. There are students who have traveled or 
lived abroad, and still others who have been excused from much 
of their academic lives because of club activities or their 
involvement in sports. There is yet another faction of students 
who are from other countries such as Taiwan, China, and 
Micronesia. Asia University has students who do not speak or 
recognize spoken English at all, and there is still another 
 177—
group of students who are randomly placed in Freshman English 
classrooms because they do not take the placement exam. All of 
these factors had to be considered before the beginning stages 
of development of the new proposed Asia University English Test 
(AUET) could begin. 
      Also, as part of the preparation and design process of the 
proposed exam, second language acquisition (SLA) research 
materials were reviewed, prepared tests were examined, 
experienced instructors were consulted, previous and current 
testing materials were analyzed, and the goals and objectives of 
the Freshman English Program at Asia University were considered. 
Elements such as student background, anticipated student 
expectations in the classroom, teacher expectations in the 
classroom, and medium of instruction were all carefully thought 
about. 
      Given the fact that classroom instruction is in oral 
English, listening comprehension was chosen as the placement 
skill most likely to benefit both student and teacher in an 
integrated skills classroom. Student writing samples and 
personal interviews were considered; however, both would require 
extensive teacher training every year and hundreds of hours for 
grading; but most importantly, since oral communication is the 
medium of instruction, it seemed reasonable that listening be 
the prime factor for placement--not writing or reading. It was 
decided by the Asia University English Department, however, that 
reading comprehension also be a part of the exam. 
      The proposed exam has two language-skill components: a 
listening component and a reading component. Both components 
are presented by order of difficulty. The listening component 
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divides students into three levels, advanced, intermediate, and 
beginning, while the reading component will place students 
according to the degree of their reading comprehension within 
the three listening levels. That is, there will be advanced, 
intermediate, and beginning level reading students within each 
of the three general levels of listening. 
         Listening Reading
      Level Level 
        Advanced Advanced 
                              Intermediate
 Beginning 
           Intermediate Advanced 
                              Intermediate
 Beginning 
         Beginning Advanced 
                              Intermediate
 _Beginning 
      The new exam is designed to last sixty minutes, with forty-
five minutes allotted for the exam itself and fifteen minutes 
allotted for instructions. The listening portion has been 
designed to last twenty-five minutes and the reading portion 
twenty minutes. The exam will be administered before the 
semester begins; and, for those students who miss the original 
exam date, it has been suggested that the exam be administered 
again on the first day of classes in Freshman English classrooms 
and be overseen by Visiting Faculty Members. It is imperative 
that all students take the placement exam, as it eliminates 
random placement which in turn eliminates the transferring of 
students to other levels during the first month of classes. The 
new exam also eliminates the need for a Beginning  Freshman 
English class which was originally developed for those students 
who do not speak or understand spoken English. In addition, the 
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proposed exam will be re-administered at the end of the second 
semester of Freshman English to be used as a guide for placement 
in Sophomore English and the Asia University America Program. 
      In comparison, the current placement exam also uses 
listening and reading as a guide to placement; however, the 
scores of these language skills are averaged together and 
students are placed according to their "average score." This 
means that if a student scores high on the listening portion of 
the exam and low on the reading portion, he is placed at an 
intermediate level. If, on the other hand, a student scores 
high in reading and low in listening, she will be placed in the 
same classroom with the former. In this situation, teachers 
must plan their lessons to accommodate both good listeners and 
poor listeners as well as good readers and poor readers, thus 
shortening actual teaching time due to repetitive instruction or 
special written and spoken instructions on paper or chalkboards. 
In short, the wide range of skills that students currently bring 
to the FE classroom make it very difficult, if not impossible, 
for instructors to maintain the necessary fluency in instruction 
required for SLA. 
      The listening section of the current exam requires students 
to  read the answers, thus greatly reducing testing validity. 
The reading section of the exam requires students to extract 
extraneous information from passages in much the same manner 
that a literature class might require. That is, students must 
infer correct answers. 
      In contrast, the reading portion of the new proposal 
requires students to skim  and scan for concrete facts and 
information in much the same way that is required in Freshman 
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English classrooms. It evaluates concrete reading comprehension 
rather than abstract reading comprehension. 
      In the new proposal, the listening portion requires 
students to identify words, recognize the meaning of phrases and 
sentences, and comprehend the meaning of dialogues. 
      In the first two sections of the exam, words, phrases, and 
sentences are matched with pictures. In section three, there 
are no pictures, thus requiring students to listen for details. 
The vocabulary used in the listening section is based on what 
students will most likely hear during the first month in the 
classroom. Again, listening was chosen as the main element for 
placement because communication and instruction in the classroom 
is in oral English. Section four of the exam is the reading 
section. 
      Placing students according to their listening abilities 
gives English as a Foreign Language instructors a starting point 
for choosing a suitable methodology for the level they are 
teaching. They can plan lessons, design a syllabus, set the 
speed of discourse, determine the proper level of vocabulary, 
assign homework accordingly, and proceed forward at a uniform 
pace. Again, without this common foundation (listening), 
valuable classroom time is wasted reiterating, paraphrasing, and 
writing  out special instructions for students of different 
levels. 
      In summary, the proposed placement exam was designed to 
test a large group of students using listening comprehension as 
the primary guide to placement. The main reason for this choice 
is that oral communication is the medium of instruction in FE 
classrooms. If student listening abilities in any given 
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classroom are within the same general range, instructors have a 
foundation from which they can determine the materials and 
methods needed to reach goals and objectives set forth by 
curriculum and  syllabi. 
      Listed below are three examples from the listening portion 
of the exam. These examples are from the instructor's manual, 
as the student workbook has no writing, except for instructions 
which are written in Japanese. Students are required to listen 
to the words and phrases and match what they hear with the 
appropriate picture. The third example has no pictures and no 
writing, thus requiring students to take notes and listen 
carefully for details. 
Example Number 1 
1. Listen to the word. 
2. Look at the pictures. 
3. Match the word you hear with the picture. 
4. Mark the appropriate circle on your answer sheet.
(Students 
do not read 
this, they 
only hear 
it.) 
number  1 
"watch"
A
-s-e/ B 
ii tl Id til!i
C
D
E
icture of answer sheet
A. 0 B. 0  C. D. 0 E. 0
Example Number 2 
1. Listen to the sentences. 
2. Look at the pictures. 
3. Match what you hear with what you see. 
4. Mark the appropriate circle on your answer sheet.
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(Students 
do not read 
this, they 
only hear 
 it.) 
"This 
person is 
 smiling."
 B\
411/4 C c •
D E
picture or answer sneer.  
 A. 0 B. 0  C. d D. 0 E.  0]
icture f h et
Example Number 3 
1. Listen to the phrases. 
2. Mark the appropriate circle on 
      (Students only hear the words 
     they do not see it.)
 your 
in the
answer sheet. 
 box below,
When 
A. 
B. 
C.
 did Tomoko come 
by train 
yes, she did 
to study history
here?
D. 
E.
last 
no,
night 
she did not
 Picture of answer sheet
A. 0 B. 0 C. 0 D.  E. 0
     Listed below is 
references that were
a short but incomplete bibliography of 
consulted while preparing this exam.
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